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A atribuicdc dos niveis

A atribuicdo dos niveis - que vac do numerc dois, (nivel
negativo), até ac nivel cinco, (nivel positivo bastante  elevado),
passando pelo trés que é a positiva e o quatroc que corresponde a
uma positiva bastante razoavel, é feita com base em parametros

que existem para as diferentes disciplinas curriculares.

Assim, no caso da LM e da LE esses pardametros englobam: o
conhecimento e compreensdo e & aplicagfo. Iremos exemplificar pa
ra cada uma das categorias acima mencionadas o pardmetro gue cor

responde a cada um dos niveis.

Relativamente aos conhecimentos teremos:

Nivel 2 ~ 0 aluno ni3c sabe a maior parte dos assuntos ensina-
dos ou;
- o aluno adquiriu poucos conhecimentos de gramatica,

ndo sabendo aplicéa-la:

Nivel 3- — 0 aluno sabe alguns dos assuntos ensinados, mas nem
sempre ©s aplica;
+ - 0 aluno sabe e aplica os assuntos gramaticals ensina

dos sem dificuldade;

Nivel 4 - 0 aluno sabe e aplica bem os assuntes gramaticails en
sinados ;
Nivel S - o aluno sabe e aplica muito bem / sem qualquer difi-

culdade / com muita facilidade / os assuntos ensina-

dos ;




Nivel

Nivel

Nivel

Nivel

Nivel

3+

Para a compreensdo 0s parametros s&c 0s seguintes:

o aluno nd3o compreende / tem muita/tem bastante difi

culdade em compreender © que ouve & 0 que 1&;

o alunoc nem senpre compreende 0 que ouve e 1&/0 alu-

no compreende com alguma dificuldade o gue ouve e 1&
o aluno compreende o que ouve e 1&;
o aluno compreende bem o que ocuve e 1&;

o alunc compreende muito bem, sem gualquer dificulda

de o que ouve e 0 1é&

Finalimente, quanto & apiicac¢do, héd a considerar, a anali-

se e o poder de sintese do aluno e a sua expressac oral e escri-

ta:

Nivel

Nivel

Nivel

Nivel

o aluno 18 com dificuldade e escreve com bastantes

erros ortogréaficos e ou de pontuagdc. Revela dificulda

des na construgac de rrases;

c aluno 1& com alguma dificuldade. Escreve com clare
za mas com alguns erros ortograficos e ou de pon-
tuagao;

o aluno 1& com correccao e entoagdc. Escreve com cla
reza e sem erros ortograficos. D& opinides equilibrg
das sobre o gue ouve e 18&; |

o aluno 18 sem falhas. Escreve com multa clareza e

correcgio. Revela espirito de analise e de sintese

nos seus enunciados. Da opinides sobre o que ouve e

18,

3




Dentro destes pardmetros o professor adopta, de acordo
com as caracteristicas do alung o conte(do de que mais se rela-
ciona com ele, podendo acrescentar outros assuntos que nao figu-
ram nos parametros, mas que tem um especial interesse em serem

invocados.




LM e LD

SUGESTOES PARA O PREENCHIMENTO DOS PARAMETROS

Conhecimento
Compreensao

Aplicagao

COMPREENSAQ

- Compreende (s/ dificuldade; c/ dificuldade ou nao compreende)

0 gque ouve.

~ Compreende {s/ dificuldade; c¢/ dificuldade ou ndo compreende)

o gue 18&.

- Compreende (s/ dificuldade; ¢/ dificuldade ou ndo compreende)
0s assuntos ensinados.

- Sabe (ou ndo) os assuntos ensinados.

— Compreendeu, mas ndc sabe ©s assuntos ensinados. §

- Conhece 0s assuntos ensinados e sabe utilizéa-los (c¢/ ou s/ di-
ficuldade).

- Conhece os assuntos ensinados, mas ndo sabe aplicé-~los.

— Tem ou ndo, dificuldades em aspectos gramaticais.

— Interpreta (c¢/ ou s/ dificulade) as questdes que lhe S&0 pos-

tas. :

EXPRESSAO ORAL E ESCRITA

- E capaz ou nao de contar o gque leu ou ouviu,

- Sabe ou nac resumir o que 1é (ou ocuve).

~ B capaz (ou ndc) de inventar uma histéria.




- Fala com {ou sem) clareza e utiliza frases correctas.

- Escreve {fala) com frases incompletas, mal elaboradas.

- Escreve com clareza e sem erros ortograficos e de pontuacdo.
- Escreve com muitos erros.

- Escreve com erros as palavras menos vulgares.

- Conhece e usa correctamente palavras pouco habituais.

— L& (ou ndc) com correcgao.
- L&, mas nao faz a liga¢do entre as palavras.
- L& com voz clara mas ndo respeita os sinails de pontuagdo.

~ Tem (ou n3o) grandes dificuldades de pronincia.

Ané&lise
Sintese

Avaliacdo

— D& opinides equilibradas sobre o que ouve e ie.




Name

ENGLISH TEST

(integral)

ne class

He is Bob. He is thirteen.

He has one brother and one sister.

Ke ____._ (get) up at seven o'clock every day.
He __._ (go) to the bathroom to wash himself

every morning.

I'm Joan, his mother. I {prepare) his
breakfast at 8 o'clock.

He (arrive) at schocl at 9 o'clock usually.

Every morning his sister . (piay) with him
funny games at school.

Every day when Bob.__ (come) home hLe (eat)

his lunch.

Usually, at 2 o'clock he__ . (return) to schcol.




(segmentado)

Name: ne class
1) I (get) up at 7 o'clock every day.

I (go) to the bathroom every morning.

I (have) breakfast at 8 o'clock, usually.

He {get) up at 7 o'clock every day.

He {go) to the bathroom every morning.

He (have) breakfast at 8 o'clock, usually.

2) Every morning he (arrive) at school at 9 o'clock.

Every day when he _  {come) home he (eat) his lunch.
Usually at 2 o'clock he (return} to school.
Every morning 1 {arrive) at school at 9 o'clock.
Every day when I {come) home I (eat) my lunch.
Usually at 2 o' clock I (return) toc school.

3y 1 {get) up at 7 o'clock.

Usually he {have) breakfast at 8 o'clock.

Every morning I (arrive) at school at 9 o'clock.
Every day he (eat) his lunch at 13 o'clock.

I (come) home at 14 o'clock, usually.

ENGLISH TEST

He (take) the bus to go to school every morning.




Name:

1)

I

He

He

He

ENGLISH TEST

(segmentado)

ne class

(get) up at 7 o'clock day.
(go) to the bathroom every morning.
(have) breakfast at 8 o'clock, usually.
(get) up at 7 o'clock every day.
{(go) to the bathroom every morning.

(have) breakfast at 8 o'clock, usually.

e o

e
:
b




ENGLISH TEST

{segmentado}

Name: ne class

2) Every morning he (arrive) at school at 9 o' clock.
Every day whenhe __ (come) home he (eat) his lunch.
Usually at 2 o'clock he {return) to school.
Every morning I ____ (arrive) at school at 9 o'clock. %
Every day when I (come) home I {(eat) my lunch. / %
Usually at 2 o'clock I (return) to school. %

i

A

g
i
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ENGLISH TEST

(segmentado)

Name: ne __ class
3) T __ (get) up at 7 o'clock every day.
Usually he (have) breakfast at 8 o'clock.
Every morning I (arrive) at school at 9 o'clock.
Every day he (eat) his lunch at 13 o'clock.
I (come) home at 14 o'clock, usually.
He ___ {take) the bus to go to school every morning.
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NOME :

TURMA: ANO: Ne

- Qual é a escolaridade dos teus pais?

Fai:

- Qual é a profissdo dos teus pails?

Pai:

Mae:

NOME :

TURMA : ANO: N2

- Caracterizacdo do alunc a disciplina de Inglés.
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V1

O ENSINO DA GRAMATICA

0 cn<:.n0 da g-amauca que, nao fica zpenas c:rmmswuo a forma, mas €
feito em l’ungae dos valores p:;colm"u:sugos, pod tornar- & ‘um magﬁ: ico
mst:rumfmo de culrura Jinguistca t b\.sg do ensino do idioma.

1. b}qjectivos

Esqucmauc..mcmc ¢ conforme as indicagbes do programa, peder
Enunciar-se do:s ob]cmvns para o ensino da g2 amitica no C.P.E S
objzciivos quc, alids, 56 com artificalismo se pod:m separar:

— progresso na comunicagao pela cxpr::sao oral e csmta,

- - iniciagio no habito da refllexlo sobre as estmnuras da licgua,
dando oporiwnidade ao desenvolvimento das cepacidades de
gbservagio e raciocinio.

i Algumas consideragbes

Virios caminhos poderfo levar a esses objectvos. Professor e rorma
condicionardo a escoiha. Apenas a diulo de sugesido se recordz cus
sio de cvitar:

— eczrio ensing pramiatical com classificesdes pueramente formzli

a4l

12s ¢ com exaustivas ¢ es 1érels 3'}3;15"52@,

. " I . . e . .
in, "Programa do Cicle Preparzidric e Ensinc Secundéric', Lisbhoa,

Mirnistério da Educagic, 1971, pig 74,
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YIII

EXERCICIOS ESTRUTURAIS,

1. Qs exercicios :struturals sao, scgundo Réquédar, «uma técnica de
fizxacio do que se costima chamar regras de gramaiticas.

Em Lingua Permuguesa decidiu-se recorrer a eles como uma variante §
para fixagio de certas rubricas gramaticais e para correcgio de erros :;
sintacticos cometidos pelos alunos, tanto oralmente, como por escrito. %

i
§
=

2. Processo de realizacio

Para rezlizar excreicios deste dpo, a fra:e modelo {que contém
a estrutura a fixar) deverd ser apresehtada’em 'primeiro lugar, seguin-
do-sc-thes as freses ou palavras-estimulo que deverio ser completadas
ou transformadas sempre de acordo com o modelo.
Devem ser feitzs oralmente ¢ cbrp frequéncia pols s6 assim poderfo
conduzir & mecanizagio que s pretende. ' -
Poderio tambéin ser aplicados como teste de verificagBo tornan-
do-s¢, para isso, necessirio que sejam policopiados ¢ realizados por
escTile; neste caso servirde para ver se o 'que fol mecanizado oralmente
ficou apreendido.

Py

k8 Alguns exercicios cstruturais
3.1, Para coprego ¢ fixaglio de algpumas rubricas morfolégicas. -
3.1.1. Pronomes. .
PR . -
in, "Programa do Ciclc Preparatéric e Ensino Secundario", Lisboa, ;
o
Ministéric da Educagio, 1971, pag. 87. .
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Dinimica da interacgdc no processo educativo :
ﬂ

é

i

}

in, Tavares e Alarcdo "Psicologia do Desenvolvimento e da Aprendizagem',

Coimbra, Almedina, 1985, pag. 133.
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TURMA:

ESCOLA:

. Nivel

. Localidade

. Tipo de organizagio
. ldeclogla dominanie
. Relagoes humanas
. Equipamenio

|. Espago

2. Constnuigio

3, Relacionamen-
10

4. Eguipamento

. Comumcagio

O ln b —

EDUCANDO:
|, Estadio de mazluragio
fisscx, p3ico-motora
2. Estadio de desenvelvi-
mento de capaciiades

r_ EDUCADGR: mzntaly
|, Compeséncua cientif . 1. Afeclividlade: interesses,
. atifica, pilco- mouvas, aniudes, vaio y
pedagogica € tecmce-didactica fes. capres. emocional FAMILIA:
2. Habitidades  psico-mosoras e 4. Sande 1. Nivel cubtural
aspecio Nisico X 5. Auro-conceslo t© sécio-ccuno
1, Afectividade: intercsse, moii- 6. Percepsae da sHUagIo - mico
vos, atitudes, valores, expres 7. idade e scxo 7. Localidade
130 emocional %. Eapeclabivds 3. Tipo

4, Saude

%, Aulg-conceito

6. Percepgio da siuagdo

7. ldade ¢ ser0

Desenvolvimento
[ 4

QBJECTIVOS:

. Metas. finalidades.
objectivos
. Donunios
. Nivels
Tipos

aprendizagem

ARy

TAREFA: /

{. Finalidade
2. Diversidade
1. Adeguagio 0%

objectvos SOCIEDADE:
4. Adapucdo 0 frau o

de %t:::nvo}v?::_ I P:nm.ulvldadc
5. Aplicabstidad 2. Autondade
6. Sc?ql::nc'i‘; “ 3. Estabilidade
7. Esxeguibitidade 4, Abcriura

5. Tipo

Principais factores da dinamica do processo educativo

in, Tavares e Alarcido '"Psicelogia do Desenvolvimento e da Aprendizagem',

Coimbra, Almecdina, 1985, pag. 136.
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further
investipatnon

. Senrency not d_])vdr:v‘f.ry
YES et tonrrous b aay be
mpin by chance

[» s¢ittenee supserfiantly Dees o normal inerpreiacomn
well-formed in terms Y lah 5 aceutding m the rules of

of the grammar of the ] the rarger langiage make
targer language? sensc in the contexe!

NO

4

Scnrence 18 e Scarence is

averthy 7 is learncr coverthy

errancotts available lor CPraNCOtis
cunsulration? I

Obrain jrom him authoritative

Can a plausible
wrerpeetation be interpresarion and make
put en senfence authoritative reconsiruction ;
in context? of searence in tarpet iAgUARe ’—'_-—';{—Ciom]mfc reconsteucred sentence li
e - with original creaneuus senfence Lo
. Make plurnsile reconstruction : lncate error 4]
YES ~{ nf sentencc in rarger languaec

Teanslacc fiest Janguage back inte

I —

Transiaic senrence litesaily

YES A inta first language. Is plausible -{YES ! targer language © provide
phiusilils reconstruciion

Is mother rongue
7 i
of learner known? incecprecation in context
piausiiic?

|

[aold scntence

it stare

~L
qlean

in, Pit Corder, "Error Analysis", in, Allen, J.B.P. and Corder P. (eds.)
. 2 )y

The Edinburgh Course in Applied Linguistics, Oxford, Oxford University

Press, 1974, vol. 3, Chap. 5, pag. 129.



Classification of errors

I

Error of competence Error of performance
i

Interlingual Intralingual

~ma~wpo=—=030T0T
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in, Van E1 et al "Applied Linguistics and the Learning and Teaching of

Foreign Languages", USA, Edward Arnold Ltd Publ., 1984, pag. B53.




FIGURE 7-A Illustration of the Reiationship and Relative Proportions of
the Four Error Types in a Comparative Taxonomy

_____ Ly ERRORS

DEVELOPMENTAL

AMBIGUCUS — — — Lz ERRGHAS

NOTE: The relative sizes of the circies and portions thereof represent an approximation of the
refative propaortions of the four error categories in a comparative taxonomy, aithough the precise
proportions de vary depending on communication conditions and other factors. {See section on
Research Findings, pp. 17389 for discussion of the pertinent research.}

20

in, Dulay and Burt, "Language Two'", New York, Oxford University Press,

1982, pag. 154.
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22

identification of errors

description of errors

explanation of errors J

evaluation of errors

rpreven[ion/correction of errors

in, Van El et al "Applied Linguistics and the Learning

and Teaching of Foreign Languages", USA, Edward Arnocld

Ltd Publ., 1984, pag. 47.




23

APPENDIX

Tables 1-6—Typical Intralingual and Developmental Errors
Table |

Errors in the Production of Yerb Groups

be+verd stem for verb stem

We are live in this hut

The sentence is occurs ., . .

We are hope ...

He is speaks French

The telegraph is remain . . .

We are walk to school every day.

be + verb stermn +ed for verd stem +ed

Farmers are went to their houses
He was died fast year

- On= day it was happsned
They are opened the door

Wrong form after do

He did not found . ..
He did not agresd ...
The man does not cares for his life

He did not asks me
He does not has . . .

in, J. Richards, "Error Analysis and Second Language Acquisition"

UK, Longman, 1974, pégs. 132-188.




A NON-CONTRASTIVE APPROACH TO ERROR ANALYSIS

Wrong form after modal verb

Can be regard as . ..

We can ook him out

1 can saw il

1t can drawing heavy loads
They can used it

It can use in state processions
She cannot goes

She cannot to go

They would became

We must made

We can to see

We must worked hard

be omitted before verb + stem + ed (participie)

He born in England

1t used in church during processions
They satisfied with their lot

He disgusted

He reminded of the story

ed omitted after be + participle verb stem

The sky is cover with clouds
He was punish
Some trees are uproot

be omitled before verd-+ing

They running very fast

The cows also crying

The industry growing fast

AL 10.30 he going 10 kill the sheep

verd stem for stem+s

He alway talk a jot
He come [rom India
She speak German as well

Table 2

Errors in the Distribution of Verb Groups

be + verd + ing for be + verb+ed

1 am interesting in that
The country was discovering by Columbus

24
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JACK C. RICHARDS

be +verb + ing for verb stem

She is coming from Canada
I am having my hair cut on Thursdays

be+not+ verb + ing for do+ not + verb

I am not liking it

Correct rules are not existing

In French we are not having a present continuous tense and we are ot knowing
when 10 use it ’

be+ verh + ing for verd+ed in parrative

-+ . in the alternoon we were going back. On Saturday we were going down
town, and we were sceing a Alm and after we were meeting my brother

verb stern for verb + ed in narrative

There were two animals who do not like each other. One day they go into a
wood and there is no water. The monkey says to the elephant . . .

have + verb + ed for verb+ed

They had arrived just now

He had come today

I'have written this letter yesterday

Some weeks ago 1 have seen an English film
He has arrived at noon

I'have learned English at school

have +be + verb + ed [or be + verb +ed

" He has been married Jong ago
He has been killed in 1956

verb (+ed) for have + verb+ ed

We correspond with them up to now
This is the only country whick I visited so far

be + verb -+ ed for verb stem

This money is belonged to me
The machipe is comed from France

25




A NON-CONTRASTIVE APPROACH TO ERROR ANALYSIS
Table 3

Miscellancous Errors

Wrong verb form in adverb clause of time

1 shall meet him before the train will go
We must wait here urtil the train will return

Object omitted or included unnecessarily

We saw him play football and we admired

This is not fit to drink it

This is the king's horse which he rides it every day
That is the man who I saw him

Errors in lense sequence

He said that there is a boy in the garden
When the evening came we go to the pictures
When 1 came back 1 am tired

Confusion of foa, so, very

I am very lazy to stay at home

I am too tired that I cannot work

i am very tired that ] cannot go

When | first saw him he was too young

Honey is too much sweet

The man became so exhausted and fell on the floor

Table 4

Errors in the Use of Prepositions

with instead of ¢ met with her, married with her
Sfrom suffering with a cold
egainst  fight with tyranny
of consist with
at laughed with my words
in instead of 4 entered in the room, in the next day
on inT.Y.
with fallen in jove in Ophelia
Jor in this purpose
at in this time
fo go in Poland

by the time in your waich

26
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at instead of ¢

reached at a place, at last year

by held him at the left arm
in at the evening; imterested at it
to went at Stratford
Sfor at the first time
for instead of @ serve for God
in one bath {or seven days
of suspected for, the position for Chinese coolies
from a distance for one country to another
since been here for the 6th of June

on instead of ¢

af
with
of

1o

piayed on the piano for an hour

on many ways, on that place, going on cars
on the end

angry on him

countsies on the world

pays attention on it

of instead of @

by
an

Jor

aped of 44, drink less of wine
rich of vitamins

book of Hardy

depends of civilisation

a reason of it

fo instead of ¢
Jor
of

join to them, went to home, reached to the place
an occupation Lo them
his love to her

Table 5

Errors in the Use of Articies

Omission of the

(a) belore unique nouns

Sun is very hot
Himalayas are . ..

{b) before nouns of nationality Spaniards and Arabs . ..
(c) beforc nouns made particularin At the conclusion of article

context She goes to bazaar every day
She is mother of that boy
{d) before 2 noun modified by 2 Solution given in this article
participle

{2) before superlatives

Richest person

(f) belore a noun modified by an Institute of Nuclear Physics

af-phrase

27
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A NON-CONTRASTIVE APPROACH TO ERROR ANALYSIS

the used instead of ¢

" {a) belore proper names

(b) before abstract nouns

{c} befare nouns behaving like
abstract nouns

(d) before plural nouns

(e) before some

The Shakespeare, the Sunday
The (riendship, the nature, the science
After the school, after the breakfast

The complex structures are still
developing
‘The some knowledge

a used insiead of the

{a) before superlatives
(b) before unique nouns

a worst, a best boy in the class
a sun becomes red

a instead of ¢

(a) before a piural noun qualified by

an adjective
{b) before uncountables
{c) before an adjective

a holy ptaces, & human beings,
a bad news

a gold, a work

... taken as a definite

Omission of ¢

before class nouns defined by
adjectives

he was good boy
he was brave man

Errors in the Use of Questions

Omission of inversion

What was called the film?
How many brothers she has?
What she is doing?

When she will be 157

‘Why this man is cold?

Why streets are as bright as day?

be omitted belore verd + ing

When Jane coming?
What she doing?
What he saying?




JACK C. RICHARDS

Omission of do

Where it happened?

How it looks like?

Why you went?

How you say it in English?
How much it costs?

How long it takes?

What he said?

Wrong form of auxiliary, or wrong {orm after auxiliary

Do he go there?

Did he went?

Did he finished?

Do he comes {rom your village?
Which road did you came by?

3. Inversion retained in embedded sentences

Please write down what is his name.
1 told him [ do not know how old was it
] don't know how many are there in the box
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FIGURE 3-A Internal Processors

~
T T T e N
| N LEARNER'S
LANGUAGE Filter  f—s| Organizer e Monitor —-—qj( EXLEFTIE(?;—MANCE
— J
"y

in, Dulay e Burt, '"Language Two", New York, Oxford University

Press, 1982, pag. 46 ss.




FIGURE 1-A Working Model for Creative Construction in L, Acquisition*

INTERNAL PROCESSING

. LEARNER'S
ZVERBAL
PERFORMANCE

LANGUAGE

Filter
ENVIRONMENT !

First Larguage

* An updated version of the chart an page 100, in Viewpoints on English as a Second Language,
edited by Marina Burt, Heidi Dulay and Mary Finocchiaro. New York: Regents Publishing Co.
Ine., 1977, Reprinted by permission.
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TABLE 7-1 A Sampie Linguistic Category Taxonomy”®

Linguistic Category and Error Type

Example of Learner Errort

A. Morphalegy

1. Indeflinite article incorrect
» g4 used for an before vowels
« gan used fora .

2. Possessive case incomrect
s Omission of ‘s

3. Third person singular verb incorrect
» Failure to attach -s
» Wrong attachment of -5

4. Simple past tense incorrect

a. Regular past tense
* Omission of -ed
* Adding -ed to past already

‘ermed

b. Irregular past tense .
*» Regularization by adding -ed
* Substitution of simple non-past
* Substitution of past participle

5. Past participle incorrect
* Omission of -ed

6. Comparative adjective/adverb incorrect
« Use of more + er
B. Syntax

1. Noun Phrase

a. Determiners
* Omissien of the article
+ Substitution of definite article for

possessive pronoun

* Use of possessive with the article
* Use of wrong possessive

b. Nominalization
* Simpte verb used instead of -ing
* Preposition by amitted

c. Number
¢+ Substitution of singulars for plu-
rals
* Substitution of plurals for singu-
lars
d. Use of pronouns
¢ Omission of the subject pronoun
* Omission of the “dummy” pro-
noun it
* Omission of object pronouns

a ant
an little ant

Hie man feel

The bird Ielp man.
The apple fall downs.

The bird he save him,
He calleded

He putted the cookie there.
He fall in the waler.
I been near te hin.

He was call,

He got up more higher,

He no go in lioje.
He fall down on the head.

He put it in the his room.
The little boy hurt its leg.

by le cook it

The dove helped him putting leaf on
the water,

He got some leaf.

He stab him in the feet.

(He) pinch the man.
Is nice to help people.

I don’t know (it) in English.




Linguistic Calegery and Error Type

e

Example of { cyriips Errort

« Subject pronoun used as a redun-
dant element

» Alternating use of pronouns by
number as well as gender

+ Use of me as subject

e. Use of prepositions
» Omission of preposition
» Misuse of prepositions

2. Verb Phrase

a. Omission of verb
* Omission of main verb
* Omission of to be
b. Use of progressive tense
* Omission of be
+ Repiacement of -ing by the sim-
ple verb form
« Substitution of the progressive
for the simple past
¢, Agreement of subject and verb
« Disagreement of subject and verb
person
« Disagreement of subject and
number
« Disagreement of subject and
tense

3. Veme-and-Verb Construction

+ Embedding of a noun-and-verb
construction in ancther noun-
and-verb construction

« Omissicn of to in identical sub-
ject construction

= Omission of i¢ in the verb-and-
verb construction

s Attachment of the past marker to
the dependent verb

4. Ward Order

« Repetition of the object

= Adjectival modifiers placed after
noun

5. Seme Transformations

a. Megative transformation
= Formation of na ar not without
the auxiliary do
« Muitiple negation

e

My brother he gn tn Meyicq

So e can eat it tn-.'--nluq o ap-
ples). ' !
Me forget il.

He came (te) e siyppoy

He fell down from {(ur inio?)
the water. ’

He (ff”’) in the [,
He in the water.

He going.
The bird was shuke |14 fiend

Then the man sty Ghot?) with
a gun.

You be friends.
The apples was cununy oy,

I didn't know wiat 1 4.

Igoto play. (g0t I pluy )

I go play.
1 see a bird got the fpy

He was going lo fef},

The bird {object) hie ey ¢
shoal il '
He put it inside e huyse g listie
round.

N

He not play anynioy g,

They won't kave un .
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LANGUAGE TWO

TABLE 7-4 Simple Addition Errors Observed in Child L.
Production

Linguistic liem Added Exapple®

3rd person singular -s The fishes doesn't live in the water
Past tense (irregular) The train is gonna broke it

Article a a this

Preposition in over here

*Taken from G. P. Venabie (1974). A Study of Second Language Learmng in Chil-
dren. Unpublished M.5c. {Applied) Project, McGill University School of
Human Communication Disorders. Reprinted by permission.
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TABLE 7-6 lrregular Predicates Causing Misinterpretation in L, and

Adult L, Comprehension
Sentence Pairs® Interpretation
Regular:  Don aliowed Fred to stay.
Irreguiar: Don promused Fred io stay. Erroneous: "Don promised Fred that
Fred would stay.
Correct:  Don promised Fred that
Don would stay,
Regular:  The girl tells the boy what to
paint.
Irregular: The girl asks the boy what to Erroneous: *The girl asks the boy what
paint. he should paint.
Correct:  The girl asks the boy what
she should paint.
Regular:  John is eager to see,
Irreguiar: John is easy to see. Erroneous: *lt is easy for John to see.
Correct: It is easy o see John.

*The sentence pairs are taken from A. d'Anglejan and G. R. Tucker (1975), following C. Chomsky
(1969), in Language Learning, @ journal of Appited Lingurstics 25, pp. 281~296, “The Acquisition of
Complex English Structures by Aduit Learners.” Reprinted by permission.
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TABLE 7-5 Regularization Errors in the Mis-
formation Category Observed in Child L.
Production

Linguistic Item Misformed Exampie®

Reflexive pronoun hisself {himsell)

Regular past 1 falled {fell}

Plural gooses (geese)
childs (children)

*These examples are taken from raw data collected by Dulay
and Burt via the Bilingual Syntax Measure (lower and upper
grade versions) and unstnictsred natyral conversation, un-
less otherwise specified,
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ACQUISITION ORDER

FIGURE 8-A Study Summary: Dulay & Burt (1973)
Comparison of Acquisition Sequences for 8 English Grammatical Mor-

phemes for 3 Groups of Spanish-5peaking Children

SAMPLE:

N: 157 Retearch
Design: Cross=sectional

Age: 6-8 vears old

Elicitation
Technique: Structured conversation

L2
Ly: English Environment: Host

Ly Spanish

Sequence Observed

Sacramento

$an Ysidro
East Harlem
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FIGURE 8-B Study Summary: Dulay & Burt (1974b)

Comparison of Acquisition Sequences for 11 English Grammatical Mor-
phemes for Spanish- and Cantonese-Speaking Children Using 2 Methods
of Analysis

SAMPLE:
N: 115 Reseatch
Age: 6-8 years old Design: Cross-sectional
. : Elicitation
Li: 55 Chinese Technique: Structured conversation
60 Spanish
. L2
Lg: English Environment: Host
Sequence Observed
100 T
F}ﬁ\ 2
90 AY = R a !
\\ T
\
80 W A
d
» //
70 \\) I
60 ] \ / l \ /\A
\7 % S Spanish:
\
50 ‘\ N\ \{h-_ ,LGroup Mean
~ N -~ N~ /:i._
1™ ﬁ-—\\ Group Score
NS \ S
40 Y Cantonese:
\ 2\ \ i Group Score
30 S
\ \ /" ~ Group Mean
| N, \
20 . )
10 <. - OQ .o/o _?Q._ '% 'Oa o, % %,
G % e M By e e Yn B, U g
%, g o, f fp . %R, 7 4 5
9, f,d Ny Cd 3 (2 %D, (oA by (o)
&, e, Y & G e, T P
o Y, o A o, ., ¥ £
s 2, + o 4
Oé e
7 Y

Corretation Coefficients (Spearman) and Significance Leveis: {§ < .001} for
al} correlations

Spanish Cantonese Cantonese

Group Score Group Mean Group Score
éprzrl:thMean 98 .98 T
SGE:ZT;hScore - T o




FIGURE 8-C Study Summary: Dulay & Burt (1975}
Acquisition Hierarchy for 13 English Grammatical Morphemes for Spanish-
Speaking and Cantonese-Speaking Children

( SAMPLE:
N: 536 Research
Apge: 5.9 years old Design: Cross-sectional
Ly: 461 Spanish Elicitation )
! par Technique: Structured conversation
&5 Chinese
Lz
Lot Eng.’ish_ Environment: Host
Acquisition Hierarchy Chserved
GROUP |
CASE WORD ORDER

{Nominative/Acousative)

{Iry simple declarative sentencesl

!

SINGULAR COPULA
('s/7s)

PLURAL AUXILIARY
{are}

GROUP I

SINGULAR AUXILIARY
('shis}

PROGRESSIVE
{-ing)

Y

pPAST IRREGULAR

POSSESSIVE
{5}

{-s]

GROUP 1l

3rd PERSON SINGULAR

CONDITIONAL AUXILIARY
wouid

{ ONG PLURAL
{-es}

Y

GRQUP IV

PERFECT AUXILIARY
have

PAST PARTICIPLE
-en

NOTE: Please see Table B-2 for the precise definition of the structures in this hierarchy.
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FIGURE 8-D Study Summary: Bailey, Madden & Krashen (1974)
Comparison of Adult and Child Acquisition “equences for 8 Grammatical
Morphemes .

SAMPLE:
N: 73 Research
Age:  17-55 years old Design: Cross-sectional
Ly: freek, Peréi;p, Itah?z;fT:rf f;h, _ $2§;t::‘i;l I‘.. ‘
;f;;ﬁ?:ﬂra;?:ﬁ}iema;nesi e " " Structured conversion
La: English Envirany .

Host

Sequence Observm|

100 =
-
A e N
90 L }
ac Lv
70
60
50 Chiidren® .—
40
30 AT Adutts* s
20 -
10 Py & P _L
© - -
B, 0 o’)( %, [ %0 ‘|*.r 5 A <,
‘300 \9"@ s X (73 ff% I i tn, o o,
2 E, s, Ty B, Thy T W Ty T
po} ® e & b P o, (N
© %, C ©y - 2, f‘;\/ '7& o
=y ‘°¢,§ ke & 0y,

Correiation Coefficients and Sigiitieg e, Levels:

l Adults Snianivl; 1)

Children rho = 87 1, - gy,
(Spearman|

*Dulay & Burt (1974).
**Bailey, Madden & Krashen (1974).
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FIGURE 8-E Comparisonr of Acquisition Sequences of 7 English Gram-
matical Morphemes Produced in the Oral and Written Modes

SAMPLE:
N: 70 Research
Age:  Adulc {nat further specified) Design: Cross-sectional
Ly: /Airabic, Persian, Japanese, EIIC!IE.UOH Uns;r_ucrured communication
Technique: (Writing)
Spanish
Lz
Lz: English Environment: Host
Sequence Observed
100
90 i
>~< he /\
80 s A
r\\ \
70 Y N ‘
AN
60 -
\f\ \ Written”
50 S !
AY
N [**
40 Ora
30
20
10 - P >
-~ 7 Fa 2, o
O e e, %y p Ve
Y Uy e, A G Fn e
. % v E4 S ) 0,
G e Gy o G by,
o o Pa o, Cg L <
- o, (7 o
2 G "
ny s
Correlation Coefficients and Significance Levels:
Written
COral rho = 723 (p < .05)
(Spearman)
*Sequence obtained by Krashen, Butler, Bimbaum & Robertson (1977).
**Sequence obtained by Bailey, Madden & Krashen (1974},
D - Ll LA R e




FIGURE 8-F Comparison of L, and L, Acquisition Sequences®
¢

1|
2L
I
4l \ * La-SAl
* y L2-Group Mean
T S Lz-Group Score
&
7 b
8-
gl Ly-Brown, 1973
| ] { } 1 ! 1 | |
o ) - o o T <
3 %, U £ % o , % % '
" 3 “, Uy © ‘e R Kk ‘3
%, v %R “a Y G s,
® 0(9 e & LA G % %
f‘g - k4 < 2, o %
B 8 2%, %

*From lLanguage Learning, a journal of Applied Linguistics, Dec. 1974, 24, 2, p. 258. Reprinted by
permission,

TABLE 8-1 Spearman Rank Order Correlation Coefficients*

L, Ly

de Villiers de Villiers Group Group
Brown Method | Method IT Score Means SAI

Brown .B4 .78 43 42 .39
de Villiers

Method I 87
Group score .98 .89
Group means 51

*From Language Learning, a Journal of Applied Linguistics, Dec. 1974, 24, 2, p, 257. Reprinted by
permission.
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ACQUISITION ORDER

FIGURE 8-G Comparison of Natural Commuaication and Linguistic Ma-
nipulation Sequences for 7 English Grammatical Morphemes

Sequence Observed

100
90 J .
80 > \L//\L*\\\ —
/_/ 1'\ / { \ Linguistic Manipulation
N /' I Wb (Persian Lq)**
70 - \\\ 4 ; r {
/ . /' ! \'\ '} Linguistic Manipuiation
k Yy - X | {Arabic L)+
60 j A . ; ) i
\ \ . ! \i MNatural Cammunication
- t {Mixed L)%
50 0 7
i i
40 s I
S -J
30
20
e £ ) . ~ v
’?» P A “
ﬂo’—b %. % % e ¢¢"/ P % P o:oc,
(% %, % ® %, i e
Yo, ke @, v R, T %, 5
% Cn. & A TR TS
5, %, %, B
A ~
3 Ty
/~"/
Correlation Coefficients (Spearman):
Linguistic Manipulation
Natural Japanese Ss Arabic Ss Persian Ss Spanish Ss
Comenunication tho = .06 o =—.17 | rho=-30 rho = .23

*Krashen et al. (1977).

**Larsen-Freeman (1975).
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Appendix

TABLE 1

Siraj's Accuracy Order of Morphemes A ceordding 1o the
Elicitation Task Used

Morpheme . 7
Task
Spontaneous Speech Elicited Speech
+ app % order + opp % order

Cop 520 617 84 i 621 735 84 7
Aux _ 147 277 53 9 270 573 47 9
-ing 216 260 83 4 160 179 H9 3
3rd pers sing 27 - 30 90 2 4 9 44 FO
pst (-ed) 4 7 57 8 52 56 93 2
irreg, past 22 30 73 7 20 23 B7 5
Articles 689 831 83 4 543 619 88 4
Plural(-s) 320 385 83 4 309 363 85 6
irreg. plurai 33 36 92 1 14 14 100 |
Poss ('s) 1} 21 52 10 13 24 54 8
{of) Poss 0 2 G 11 . - - -

in, E. Ghrib "A Longitudinal Study of a Tunisian Adolescents' Learning of
English Morphemes in a Classroom Context", IRAL XXV/1 Feb., 1987, pags.
47-53.
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Fvervthing said to this point can be dingramed verv simply as folliws
(this diagram will be expanded below (p. 28)):

Specific
+ > MNotions
i

| 1
communicative peaple nouns
CXPressIons place verbs
awdsor he adiectives
formulas tupic adverbs
struetisre
werds
miscellaneous
wards
. gt [xponents

v

in, Finocchiarc and Brumfit "The Functional-Noticnal Approach”,

Oxford University Press, 1983, pag. 27ss.

Oxford,
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EXPANDED CHIART

Specific
+ Sitnation > Notions
4 i T )
Persanal People nouns
Interpersonal {number, age, verbs
Directive sex, attitude, adiectives
Referentul role, status, adverbs
lm.‘lmnaln-c pericmality, structure
dialect, words
gestures, misceliancous
) distances words
andyor maintained, idiomatic
presuppositions) expressions
_ Place
Fixed Communicative Time
formulas CXPTEsSsIOnS Topic |
registers

informal  formal

Code

switching

Exponents
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teaching and learning. We shali begin with the functions of language, the
very core of the F-N syliabus.

Categories of Functions

There are numerous ways of labeling the maijor functions expressed in
langusge. Wilkins (1973,1976) lists the following:

Moduality (to express degrees of certainty, necessity, conviction, volition,
obligation, and tolerance}

Moral discipline and evaluation (judgment, approval, disapproval)

Suasion (persuasion, recommendations, predictions)
Argument (relating to the exchange of information and views: information
asserted ar sought, agreement, disagreement, denial, concession)
Rational inquiry and exposition (authors’ note: similar in sub-categones to
argument and cvaluation)

Personal emotions {posilive and negative}

Ermotional relations (greetings, flattery, haostility, ctc)

[nterpersonal relations (politeness and status: degree of formality and
informality)

van Ek (1980) distinguishes six main functions of communication:

imparting and seeking fectual information (identifying, reporting, correct-
ing, asking};

expressing and finding out intellectual attitudes (expressing and inquiring
about agreement and disagreement, accepting ot declining an offer ot
invitation, etc.);

expressing and finding out emotional attitudes {pleasure or displeasure,
surprise, hope, intentions. etc.);

expressing and finding out moral attitudes (apologizing, expressing approval
or disapproval, ete.)

gotting things done (suasion) (suggesting a course of action, advising,
warning); '

socializing {greeting and leaving people, attracting attention, proposing a
toast).

A convenient way of grouping communicative functions is to use five
broad categorics: personal, interpersonal, directive, referential, and Imaginu-
tive,

The personal function refers to the speaker's or writer's ability to
clarify his thinking, to arrange or classify material in his mind or to express
his innermost thoughts as well as the gamut of emotions that every human




LANGUAGE

(The code of a community of speakers)

Subsystems of Language
The Sound System

The Grammar System

Vocabulary (Lexical) System

Cultural System

intonations, stress, thythm, pause,
elision, vowels (full and reduced),
consonants
Morphology
{inflection for plurality, tense,
possession, ete.)
(derivation--prefixes, suffixes, infixes)
Morphophonemics
- (sound or spelling change, i.e.,
due to letter combinationsh
| waiked/t/, | wanted/1d/,
1 combed /d/
Svntax—word order

Comimunicative expressions
Fixed formuias
Content words
{nouns, verbs, adjectives, adverbs)
Structure words
" {pronouns, prepositions, conjunctions,
etc.)

Appropriateness of language to the
social situation

Gestures, distances maintained,
unarticulated sounds {as in grunts
or sighs)

Values, mores, taboos, rituals, habits, art
forms

Social institutions

56




Sociocultural Themes
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Commuricative

A MINI-CURRICULUM

Title and Exprersions Structure
Unit Date Function Situation or Formulas Structures Nouns  Verbs Adi.  Adv.  Words Misc, Activities
X /4 Apologizing Theater Excuse me. V o+ ing seat move Dialog study
{asking Would you place change Role play
somcone mund...? friend Expanding
to change I'm very sentences
seats) grateful, Paired
practice
Xt 2/11 Apologizing Department 1'm sorry. Sirnple past  shint buy small too you dates Aural
store Would it be Present wear comprehension
{Returning  possible...? periect Indsrect
something} speech
Changing
register
NIV 3/15 Reguesting At the bus 1 beg Interrogatives names  must how  us numbers Reading .
directions  stop vour pardon. {simpie of gct to where questions
Couid you present) places  get off and answers
tell me...7 Modalew must take Cloze
procedures
Dictation
NV 325 Askingfor Ima Excuse me. Modal—can  stamps  sell Expanding
\nformatian  pust aifice  Where would savings  buv sentences
1 find...? < account  open of previous
. diaiogs
Roie plaving
with these
Comrmunicalive
v o ;fzfz and Expressions Soructu
it ate r i i . re
uncuon Situatian ar Formulas Structures Nouns  Verbs Adf.  Adv.  Words Misc. Activities
XV 445 Expressing Home How incon- be + ¥, ;
frustratien  {Dinner siderate! It's “i;]:f Lood o ruin, lae  so ume &  Anv of the
guests Why couldn't C33¢ spoul numbers  above
late) they have roast serve Dictocomp
teiephaned?
XX 4/27 Reguesting  Gas I beg vour ; .
directions  station parni;m ::;ﬁf:;‘;:f:, wf:] reach me ordinal  Anv of the
How would b get on numbers above
{ncgative) tratfic  tumn off
[...? tell .. .to fint Reported
gt say speech
tell |e.g.. car
passenger
wants te know
what
attendant
has said}
COMMENTS

Some of the structures may be: a. taught for receptive use only.
b. presented for the first hime.
¢, reintroduced after having been taught earii
] ) 1 ed 3 ier
[t is desirable to ind | o ror ]
gl destr ‘E:msc am::zsltccs?-‘nnél: S‘in‘;;}geso:rnua-lz cl-?:m scvemll nr'.thc‘ maior learning activities the students would engage in within the unit. (You
g eparate notcbook. Nearly every activity suggested can be engaged tn wathin any unit (Finoccharo

1979, p. 15}

A bl
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UNIT
10  EXPRESSING POSSESSION

10-A Let’s try out Bill and Rod’s code

15T MAN — Are vou sure the children’s painting is the one we were looking
for?

IND MAN — Positive, Just wait and see.

187 MAN — Well, let’s try out Bill and Rod’s code.

oND MAN — The moon’s shining on that brick over there. Let’s count ten
bricks to the west,

15T MAN — Here it is. This is the tenth brick and it’s loose. And here’s the
box.

2ND MAN — Open it,

15T MAN — Gosh ! What a fantastic sight. The jewels are finaily ours.

IND MAN — Yeah! And just for the two of us. Bili and Rod will never get
them.

15T MAN — You're right. Let them rotin prison. The work was theirs but
the profit’s ours.

2nD MAN —Ha! Ha!

in, Mourfio e Costa, "Hopscotch 2", Porto, Asa, 1984, nag, 138 ss.
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A. Look at the things which are falling from the burglar's bag. Whose are
they?
Match the letters with the numbers and find out. Here's an example:

. ll The shoe is Mr Johnson’s. It’s his.

B, Look at the picture below. It's a picture of an accident. Describe it to
yvour partner. Begin iike this;

Yesterday there was a traffic accident in Park Avenue. Mr Old
braked. Mr and Mrs Stone’s Buick crashed into Mr Old’s Mini.
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C. We could sum up the text on page 138 like this:
1

This is the children’s painting we were looking for. Let’s try out

Bill and Rod’s code. Oh, here’s the box. The jewels are finally
- ours. Bill and Rod will never get them The work was Lheu's but
" the proﬁt s. ours, L. T coTe IR

Now build up & similar text bearing in mind the following topics:

+ only one child bought the painting;
» there's only one man speaking;

e Bill was the only man to write the code.

Make the necessary changes and say it 1o your partner.

Now write the text you {or your partner) have said orally.
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10-B The jewels belong to Sir Redgrave




63

SIOME ENGLISH NEWSPAPERS

Daily Newspapers Sunday Newspapers

The Times

The Observer

The Daily Mirror

A. WHO DID THE CARS BELONG TO? WHO DO THEY BELONG TO NOW?

X

Look at the puzzie below. Join the numbers and find out.
Then ask and answer, like this;

P;— Who did the black Mercedes belong to?
P,—]t belonged to Mr Taylor. :
P, —Who does it belong to now? =
P,—1It belongs to Miss Strong. ;

Hr BURTON Mr TAYLOR, Miss FLINT
¥ : e
’1 ° . 4 MHeand Hrs PINK
2 ’ . 7
é ’ 9,
s 1
-%ﬁss ELLIE s Wigs STRAV]
e
11 14 . !
’ 7z ’ Hiss HOWARD
46 13 Hr and HMrs BLVE 7,5‘
‘ L]
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B. A MEMORY GAME

Lock at these pictures for 2 minutes. Then close your book. Your partner's
going to test your memory, asking you questions like this:

P, —Does the hat belong to Mr Taylor?
P.—Yes, it does. It belongs to him.
P;—Does the hat belong to Mr Stewart?

{ P2~No, it doesn’t. It belongs to Mr Taylor.

A. Can you heip Detective Smart with this complicated case?
Read the text below carefully and try to find out who the ring belongs tc.

Who does the ring belong to?
Michael Bighand’s report.

I just don’t know why I’m here. The Police
arrested me because they said 1 had a
valuable ring which didn’t belong to me,
; But here’s the story of that ring:
; My grandfather had three sons, One of
‘ them died when he was twenty. The other
5 two got martied to two sisters on the
| same day. | was the first son of one of the
; couples and three weeks afterwards my
5 parents received some good news: they had a
i
l
I

niece, One day I fell in love with
my cousin, We got married two years ago.
She received that ring from her grandfather,
I think the ring belongs to me, too,

because her grandfather is the father of

my father. So I’'m his grandson, too.

ANSWER: It belongs to
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B Read the three articles on page 141 again. Then tick (»~) the following
siatements as TRUE (T), FALSE (F) or IMPOSSIBLE TO KNOW (IK).

{

1. The jewels didn’t belong to the men.

2. The two men stole a Mercedes,

3. The Police began the investigation.

4, Sir Redgrave invited the children.

5. The jewels recovered by the Police didn’t belong to a
famous lawyer.

. You're going to check your partner's understanding of the three texts
on page 141. You're going 1o write 4 guestions and he/she’s going 10
write the answers. Use the following words to ask the questions:

[Who? | [ why? | [ Where? |

Here’'s an example:

Q— Who did the Police arrest?

i
I
| A—The Police arrested John Lee and Brian Wilbur.




B. WHO DO THESE THINGS BELONG TO?

Write sentences, saying who the things belong to.
Look at the example below:

apron
whistle

ball

dolls

gun

pliers

cap
stethoscope

Poovr DRAAN

<fRoANT SV CeL |

1.
2
3
4.
5
6
7
8

Se aroom 4 c//fa/z/q}.i %‘,ﬂe/o@,@%’%%




this car
] are these cars
s how to ask who
things belong to
Is it Mr Miller's car "
John’s books ’
Are| they the boy's pens
s how to say who The pens are John's
things belong to The car is Mr Miller's

NOW I VE

=
0 LEARNED is this Mr and Mrs Miller’s car
s how to ask who Are these the boys’ shoes ?
things belong to Are these the children’s toys

(several owners)

Who do these objects beleng to ?

s how to say who
things belong to
(several owners)

This is the children’s painting
These are the women’s dresses
Those are the men’s suits
This is Bill and Rod’s code

( Remember
O

-]

\

+

Possessive Adjectives

Possessive Pronourﬂ

This is my book.
This is your bike.
This is his car.
This is her skirt.
This is our house.
This is your doll.
This is their bike.

This book is mine.
This bike is yours.
This car is his.

This skirt is hers.

This house is ours. !
This doli is yours.

This bike is theirs.




PAY ATTENTION
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1. Check list of .irregular verbs on page 201.

to shine
to get
to give
{o say
to find

2. PERSONAL PRONOUNS — Object

This book belongs to

you
him
her

us
you
them
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Classificacio Nacional das Profissdes (C.N.P.).

A C.N.P. compreende um indice alfabético de todas as de

signagodes profissionais e um indice sistematico de todas

as profissbes por ordem dos respectivos numeros de codigo.

As profissBes sdo agrupadas em grupo-base, estes

em subgrupos e estes, por sua vez, e grandes grupoes.

cxistem sete Gaandes Gaupos incluindo cada um deles pro

fissdes de algum modo ligadas pela formagdo exigida ou pelo

tipo de actividade:

0/1 Pesscal de Profissdes Cientificas, Técnicas, Artisticas
e de Profissdes Similares.
o Directores e Quadros Superiores Administrativos.
3 Pesscal Administrativo e Trabalhadores Similares.
4 Pessoal do Comercio e Vendedores.
5 Pessoal dos Servigos de Protecgdo e éeguranga, dos

Servicos Pessoals e Domésticos e Trabalhadores Simila-

res.

6 Agricultores, Criadores de Animais, Trabalhadores Agri—
colas e Florestais, Pescadores e Cacadores .
7/8/9 Trabalhadores das Industrias Extractiva e Transforma-

dora e Condutores de Maquinas Fixas e de Transporie.

O ntmero de subgupo em que um grande grupo se divide
esta dependente da diversidade de caracteristicas das profis-
sBes que o compdem. O TLexto introdutorio de um subgrupo
compreende a descrigado sintese das profissdes, seguindo-se-lhe

os titulos dos grupos-base que o integram.




pelc facto das tarefas que implicam apresentaren caracteristi-
cas comuns. O grupo—base'reveste—se assim de uma certa homoge-
neidade e as profissdes que o constituem estdo ligadas mais
estreitamente entre elas que com as profissdes classificadas
noutros
foram utilizados, para o agrupamento das profissdes num mesmo
grupo-base, outros critérios, nomeadamente idénticas areas
de conhecimento, graus de formagado equivalentes, ‘semelhanga
maquinas manobradas ou do tipo de artigo fabricado.
entanto existem grupos—base que englobam profissdes com
caracteristicas diferenciadas ndo apresentando a homogeneidade
referida, por se tratar de grupos-base residuais. No texto
introdutorio dos grupcs—-base descrevem-se abreviadamente
funcdes abrangidas e enumeram-se as tarefas das diversas

profissfes que o0s integram.

gundo o circuito de produgde: se © grupo-base, abrange profis-

sBes de mais de um circuito de produgdo aparecem primeiro todas

as de um circuito e depcis as do outro. Tratando-se de grupos-—-
-base em que as profissdes ndo correspondem a um circuitc de
produgdo, como no caso das administrativas, técnicas e outras,
aparecem em primeiro 1ugar as profissdes mais significativas e

em seguida as restantes tendo em conta © seu grau de afinidade.

fas que concoerrem para a mesma finalidade e que pressupdem <CO-

nhecimentos semelhantes.

Cada Grupo - base compreende profissdes que sdo aparentadas

grupos-base. Para além da semelhanca das tarefas

.

As profissdes arrumam-se, dentro de cada grupo-base, se

Uma profissdo & assim definida por um conjunto de tare-
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Considera—se que tém a mesma profissdo os trabalhadores
cujas principais tarefas sdo idénticas, embora no exercicio efec
tivo da mesma, por razdes de organizagdo do trabalho e tipo de
actividade a que a empresa se dedica, possa haver diferenc¢as em
tarefas ndo essenciais e mesmo, dentro de certos limites, na sua

forma de execugdo.

Uma profissdo por vezes engloba varios postos de traba-
itho, cujos titulares realizam uma ou outra das diversas com-
binacBes possiveis das tarefas descritas. Na presente edigdo,
contudo, ainda aparecem alguns postos de trabalho com numeros de
codigo e designagBes profissionals como se de profissBes se tra-

tasse.

Em principio, as profissdes 'em geral" sdo construidas
teoricamente a partir da reunido de uma gama variada de tarefas
que, na pratica, correspondem a varios postos de trabalho ou
profissdes, embora possam corresponder a situagdes concretas

quando ndo existe uma acentuada divis3o do trabalho.

CONTEUDO E CARACTERISTICAS DOS GRANDES GRUPOCS

s

A estrutura da versdo actual apresenta, em relagdo an-
terior, modificagdes a nivel de grande grupo, de que apontamos

como mais significativas:

0 grande grupo O converteu-se nc grande grupo C/1 - Pes

scal de profissdes cientificas, téecnicas, artisticas e de pro-

fissBes similares.
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0s grupos 1,2 e 3 foram convertidos nos grandes grupos
2,3 e 4 respectivamente.

0 grande grupo 4 converteu-se no grande grupo 6 - Agri-
cultores, criadores de animais, trabalhadores agricclas e flo-—
restais, pescadores e cagadores.

0 grande grupo 5 foi incorporado no grande grupo 7/8/9 - Traba-
lhadores das indﬁstriaé extractivas e transformadora e conduto-
res de maquinas fixas e de transporte.

0 grande grupo 6 foil dividido, sendo parte englobada no
grande grupo 3 -~ Pessoal administrativo e trabalhadores simila-
res, e outra incorporada no novo grande grupo 7/8/9.

0 grande grupo 9 converteu-se no grande grupo 5 - Pes-
soal dos servigos de protecgac & seguranga, dos servigos pes-—

soais e domésticos e trabalhadores similares.

GRANDE GRUPO 0/1 - Pessoal de profissoes cientificas,

técnicas, artisticas e de profissdes similares.

Este grande grupo engloba a maior parte dos trabalhado-
res gue receberam um ensino ou uma formacgdo profissional de ni-
vel superior e que desempenham fungdes de natureza intelectual
nos dominics da ciéncia, da técnica, ensino e outros. Compreen-—
de igualmente técnicos que trabalham geralmente sob a orienta-
cio de especialistas de profissdes cientificas e técnicas e 3se
ocupam de tarefas semelhantes as que competem aqueles especia-
listas. Por outro lado, este grande grupo enquadra profissdes,

tais como artistas e escritores, cujas tarefas exigem talento

individual e em numercsos casos espirito criativo.
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Para o exercicio de grande parte das profissdes deste
grande grupo, como médico, enfermeiro, advogado ou engenheiro,
é exigido um titulo académico. De qualquer modo, o trabalhador
nZo serd classificado pelo titulo académico que possuir mas sim
pelas tarefas efectivamente executadas. Assim, um licenciado em
economia ou direito que desempenhe as fungdes correspondentes a
um director de servicos de pessoal, chefe de redacgdo dum jor-
nal ou professor, deverd ser classificado pelas fungbes efecti-
vamente desempenhadas.

0 grupo-base 1-41 - Ministros do culto e membros de or-
dens religiosas compreende unicamente pessocas Jue desempenham
funcdes sacerdotais ou tarefas estreitamente ligadas ao exerci-
cio do culto. As pessoas que pertencem a ordens religiosas e cu
ja ocupacgdo essencial consiste em ensinar, tratar de doentes,
etc., sdo classificados pelas tarefas efectivamente desempenha-
das. '

Este grande grupo passou a incluilr os antigos grupos-ba
se 9-61 — Profissionais dos desportos e similares e 9-71 - Fotd

grafos e trabalhadores similares.

GRANDE GRUPO 2 - Directores e quadros superiores adminis

trativos.

As fungdes dos trabalhadores incluidos no grande grupo 2
consistem essencialmente na defini¢dc e aplicagdo de uma deter-
minada politica, quer a nivel governamental, quer a nivel de em
presas ou outiros organlsmos piblicos e privados, e em dirigir a
actividade dos respectives departamentos ou servigos.

No entanto, alguns directores ndo foram classificados
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neste grande grupo. OsS directores das exploragdes agricolas es-—
t30 classificados no subgrupo 6-0 — Directores e chefes de ex-
ploracgdes agricolas; OS directores de comércio estdo classifica
dos no subgrupo 4-0 — Directores & gerentes do comércio, por
grosso e a retalho; oS directores de hotéis e restaurantes es-—
t3o cilassificados no subgrupo 3-0 - Directores e gerentes de ho

téis, cafés e restaurantes.

GRANDE GRUPO 3 - Pessoal administrativo e trabalhadores

similares.

0 grande grupo 3 compreende profissdes de natureza admi
nistrativa e cujos titulares sdo designados normalmente Como em
pregados de escritdério. Engloba rambém os trabalhadores que efec
tuam transaccdes financeiras e operacgbes de seguros, OS chefes
de seccgdo de servigos administrativos e os agentes administrati
vos da administracdc pablica, embora em relagdo é estes ndo te-

nha sido possivel fazer um Tevantamento completo que tivesse

permitido uma melhor identificacdo desta figura.

Este grande grupo passou a incluir algumas profissdes
do'agtigo grande grupo 6 e que foram agrupadas nos seguintes
subgrupos: 3-5 Chefes de servicos de transportes e comunicagdes;
3-6 Condutores de combdic, cobradores, revisores de bilhetes e
tpabalhadores similares - transportes; 3-7 Carteiros, estafetas
e trabalhadores similares; 3-8 Telefgnistas, telegrafistas, oOpe€

radores de radio e trabalhadores similares - excepto radiodifu-

s3g e radiotelevisao.
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GRANDE CRUPO 4 — Pessoal do comércio e vendedores

0 grande grupo 4 compreende profissdes do comércic por
grosso e a retalho e ainda profissdes ligadas a compra & venda

de bens imobilidrics e de servigos.

Este grande grupo foi alargado pela inclusac do subgru-
po 4-0 Directores e gerentes do comércio, por gresso e a reta—
1ho, e do subgrupo 4-1 Proprietdrios-gerentes do comércio {co-

merciantes), por grosso € a retalho.

Note-se que os vendedores, angariadores de seguros, agen
tes imobilidrios, agentes de venda de servigos, vendedores enm
leil®es, vendedores ambulantes, avaliadores, etc., trabalhando
por conta propria, sao classificados segundo a natureza do tra-
balhc que efectuam e ndo no subgrupo referente aos proprieta-

rios—gerentes do comérclio por Jgrosso e a retalho.

-

GRANDE GRUPO 5 - Pessoal dos servig¢os de protecgdoc e se
guranca, dos servigos pessoals e domésticos e trabalhadores si-

milares.

Este grande grupo compreende as profissdes relacionadas
com a prestacdo, em unidades hoteleiras ou outras, de servigos
pessoais e domésticos, servigos de limpeza, protecgdc e seguran

Ga.

0s directores de hotéis, cafés e restaurantes estao ago

ra inciluidos neste grande grupoc.

Os proprietarios-—-gerentes e gerentes que dirigem lavan-

darias, tinturarias, cabelelreiros e agéncias funerarias, sao

classificados no mesmo subgrupo que os trabaihadcres que ai exer




cem a sua actividade.

GRANDE GRUPO 6 - Agricultores, criadores de animais,

trabalhadores agricolas e florestais, pescadores € cacgadores.

Este grupo compreende as profissdes especificas das ex-
ploracBes agro-pecuarias e florestais e ainda cagadores e pescd

dores.

A distincdo entre as profissdes ligadas ao cultivo da
terra reside mais no tipo de produtos cultivados do gue na natu

reza das tarefas executadas.

Os directores das exploragdes agricolas passam a estar

incluidos neste grande grupo.

GCRANDE GRUPOC 7/8/9 - Trabalhadores da producgdc das 1in-
distrias extractiva e transformadora e condutores de maquinas

fixas e de transportes.

Este grande grupc compreende as profissBes exilstentes
nas indistrias extractiva e transformadora, construcgdo civil,
naval e outras: englcba ainda os operadores de estagdes
de radio e televisdo e as profissdes relacionadas com a
condugdo de maquinas e instalagbes de produgao de energla
e com a conducgdoc de maquinas de transporte, elevacdc e terra-
plagem; compreende igualmente os carregadores e descarregaderes
e 05 trabalhadores que conduzem e manobram veiculos de trans-

porte de passageiros e de carga.

Na actual versdo Ffoi introduzido o© subgrupo 7-0

Encarregados e trabalhadores similares, englcbando os trabalha-
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dores que tém por fungao organizar, contreolar e dirigir
as actividades de um grupo de trabalhadores da produgdo.
Este subgrupo engloba entre outros o ‘'encarregado geral"
e 0 encérregado, em geral". O nencarregado geral" controla
.as actividades de diversas secgdes de uma empresa € coordena
as funcgdes dos respectivoes encarregados. A profissdo "encarrega
do, em geral" reune, de uma forma global, as tarefas gque

em cada sector de actividade competem ao encarregado.

Embora a C.N.P. sO considere nesta categorizagao
a populagdo activa, abstendo-se de incluir toda aquela franja
populacional que S€ dedica aos trabalhos domésticos 'por
conta propria', nbs achamos conveniente menciona-los nos
graficos das profissdes das mades, nio como uma proflssao
nde facto", mas Ccomo um ramo de actividades a que se dedicam
ainda grande parte das mades do nosso pais. Se nao as incluisse-

¢

mos o trabalho ficaria defraudado nio correspondendo assim

4 realidade social que lhe importa também captar.




